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Abstract
Introduction. Victim stance of an individual may arise due fo negative social relationships
(Chojnacka, 2020) and may be associated with the experience of loneliness (Barbaro, 1999); lack
of close friends and rejection by peers, lack of play partner and negative relationships in
childhood (Chase, 1999). However, studies investigating the peculiarities of group identity
development and the problem of loneliness in preschool children are insufficiently presented in
the modern scientific literature. In this article, the phenomenon of victimhood, the experience of
acceptance or rejection by a group of peers are considered in the confext of preschooler’s
mental health genesis.

Purpose. The aim of the study is to defermine the features of group identity development in
preschool children in kindergartens based on the examples of children and the memories of
Qaults.

Materials and methods: an anonymous survey with open-ended and closed-ended questions
was used (n = 247). The participants of the survey were parents of preschoolers atfending moadern
preschool educational institutions (n = 140) and respondents who atfended kindergarten as
children (n = 107, aged 12 to 55). They were asked to evaluate the organization of groups in
kindergarten; the features of inferpersonal interaction of children, meeting the needs of children
in child-care facilities; the main functions of the kindergarten and their level of frust in educators.

Results: Kindergarten is a second important environment where a child continues to develop his
group identity and ego-identity, and noft just a place where children stay when parents are aft
work. Children who have difficulty interacting with their peers often face aggression from peers,
experience feelings of loneliness, but not always receive help from their teachers. The majority of
respondents (75.7%) answered that the experience of communication in kindergarten influenced
their emoftional state, self-esteem and communicative competence at school.

Conclusions: The peculiarities of children's group identity in the preschool period are experiences
of inferest in interaction with a certain group of peers, the desire fo be accepfed and at the same
time hostilify towards or lack of inferest in other peers. A significant percenfage of experienced
loneliness among modern children (35.5%) and adults (27.1%) who affended kindergarten more
than 30 years ago indicates that this problem has existed for decades and requires more attention
from scientists. Absence of play partners and frequent conflicts with peers lead fo low self-esteem,
fear of communication with children, other foxic experience and, as a consequence, 1o the risks
of victimization in the future
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Intfroduction

Identity means the integration of all previous
identifications and self-images (Erickson, 1996).

Group identity is associated with identifying with
a particular group or community and begins to
form in early childhood (Erickson, 1996); and is the
first form of social identity (Chorna, 2020). It is
associated with identifying oneself with a particular
group or community (Horostay, 2010). At the
same time, there are aimost no studies dedicated
to group identity development peculiarities in
preschool children. In modern psychology, very
few works are devoted to the problem of
loneliness, especially in preschoolers. This may be
due to the underestimation of the impact of
loneliness in @ small group on a child's mental
health and personality development at an early
and preschool age.

However, a developed sense of community
allows children to create an adequate scheme of
the world around them. The children learn to
cooperate  and communicate in a group,
compare themselves with others, develop their
self-esteem, and learn to relate their desires to the
norms accepted in society. At the same time, with
an underdeveloped sense of community, children
begin to form neurotic complexes, inferiority
complexes, which make them anxious, insecure,
envious, conformist and tense. One of the main
personal qualities that helps children to survive the
slings and arrows of life and overcome hardships is
the ability to cooperate and collaborate with
others (Adler, 2016). Therefore, the harmonious
development of the child's group identity is very
important, because a huge number of destructive
phenomena that we can observe recently —
cruelty, aggression, adolescent and child suicides
— have their origins in early and preschool age,
which can be determined by an educational
strategy of a family as well as by problems in group
identity development.

Purpose

The Purpose of the study is to determine the
features of group identity development in
preschool children on the examples of children
and adults.

Methodology

An anonymous survey with open-ended and
closed-ended questions was used (n = 247). The
participants of the survey were parents of
preschoolers aged 4-6 who afttend modern
preschool institutions (N = 140) and respondents
who aftended kindergarten as children (n = 107,
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aged 12-55). They were asked to evaluate the
organization of groups in kindergartens; features of
interpersonal inferaction of children; meeting the
needs of children in child-care facilities; the main
functions of kindergartens; their level of frust in
educators.

Results

The results of the pilot study show that
respondents aged 34 to 45 (560.5%) and 26 to 35
(33.6%) took the most active part in the survey.
Such interest in the study may be associated with
a general increase in parents' awareness of
children's mental development and personal
interest of respondents in psychologically safe
social and emotional environment in preschool
institutions.

Children group organization. In the majority of
kindergartens (62.9%) attended by preschoolers,
the number of children in groups varies from 16 to
20 or even more; in 25.7% — from 11 to 16; in
8.6% — from 5 to 10. This is a large number of
children per one or two adults, as it is amost
impossible to monitor the psychological state of
each child and timely address problematic
situations when a conflict between children arises.

Features of inferpersonal interaction of children
in kindergartens. The analysis of preschoolers’
parents’ responses showed that children aged 4-
6 express a strong desire to belong to a certain
group: 85.6% of children prefer to communicate
with a certain group of peers; 51.1% of children in
the group have peers with whom they do not want
to communicate. Af the same time, the answers
of adults show similar results: more than 30 years
ago, most children in kindergartens also preferred
o interact with a certain group of peers (58.1%),
and there were children with whom no one
wanted to interact (49.5%). The preservation of this
frend indicates that in a small group of
kindergarten, children are divided into subgroups
not chaofically, but according to certain
preferences. Children develop sympathy, a strong
interest in certain peers, and dislike or alienation
from other children. Preschoolers with whom peers
refuse to interact may suffer, feel lonely, which in
the future increases the risk of maladaptation in
the school community. The unmet children’s need
to be accepted and be a part of a group
increases the risks of joining online groups, which
can be life-threatening.

It has been found that in a modemn
kindergarten, every 10th child often faces
aggression from peers and complains about their
loneliness. Children who feel lonely in the group
say they are not accepted by their peers: "no one
is friends with me" (13.3%), "l have no friends"
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(6.7%), "other children play with me a little"
(11.1%), "Il am insulted" (4.4%), "usudlly | play
alone" (20%). An interesting fact was that 27.1% of
respondents who mentioned their own experience
of attending a kindergarten (most respondents
attended it more than 30 years ago) also noted
feelings of loneliness (5.6% of respondents —
always, and 21.5 % — often). They noted that they
felt lonely because they "had few friends in the
group" (21.8%), "were insulted by other children"
(12.9%), "were insulted by teachers" (19.8%),
"missed their parents" (67.3%).

At the same time, the analysis of respondents'
answers shows that alimost half of the respondents
do not know whether a teacher helps their child to
overcome difficulties in  communicating  with
peers: 45.6% of respondents cannot say whether
a teacher helps their children find contact with
peers, i.e. quality communication between
teachers and parents is absent; 7.8% believe
teachers don't help their children; 15% say their
children do not need help and only 31.1% state
that teachers help the children establish contact
with peers. Analyzing the experience of adult
respondents, we found that most respondents also
did not receive sufficient help from a teacher in
building friendly relationships with peers when they
needed it (29% — never, 20.6% - sometimes
received support).

This coincidence may indicate that neither
thirty years ago, nor even in modern preschool
institutions, due aftention is not paid to the
development of group identity of preschoolers.
Lack of sufficient communication experience in
children often leads to negative conseguences in
the child's personal development (Bozhovych,
1995). This means that some children feel
particularly unhappy, and their self-esteem may
be low, which will lead to victimization at school.

The level of frust in teachers. Most parents do
not have ful confidence in the staff of
kindergartens attended by their children: 67.1% of
parents said that the installed online surveillance
would have a positive effect on their frust in the
teachers, and 32.9% of respondents would no
longer trust. It can be assumed that parents who
do not need video surveilonce have good
contact with the teachers, their children like to
attend kindergarten, they have a warm emotional
relationship with the teachers and know how to
positively resolve conflict situations or know that
they can get help from an adult.

Meeting the needs of children in kindergartens.
The majority of preschoolers’ parents indicate that
the most important need of their children is the
development of communication  skills  for
successful interpersonal interaction with peers
(60.6%). The minority of parents rated the following
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criteria as the most important: "develop school
skills" (14.7%), "leamn self-care skills" (14.0%). Many
parents would like their child's teacher to pay more
attention to the development of conflict resolution
skills in children. Recdalling their experience in
kindergartens, the maijority of respondents, in terms
of significance for them from 1 to 5 points, put the
attitude of teachers and friends in the first place,
which confirms the importance of acceptance by
peers.

Discussion

The maijority of respondents (75.7%) answered
that the experience of communication in
kindergarten influenced their emotional state, self-
esteem and communicative competence at
school. Recalling their own experience in
kindergartens, the vast majority of respondents
(82.3%) said that having friends was an important
criterion for their positive emotional mood.
Respondents who had a positive social and
emotional experience in kindergarten said that it
affected their positive self-esteem (23%), they
learned to resolve conflict situations with peers
(15.9%), they easily adapted to school (43.9%).
Those who had a negative experience indicated
that they had a negative self-esteem (8.4%) and
fear of communicating with peers (18.7%). The
results suggest that kindergarten is the second
important environment where the child contfinues
1o develop his/her group and ego-identity, and not
just a place where children stay while their parents
are af work. The process of individual's awareness
of belonging to a group was studied by the authors
of the theory of social identity H. Tajfel and J.
Turner. This process, which they called "group
identification”, is that a person, identifying
her/himself with a group, seeks to evaluate it
positively, thus raising the status of the group and
their own self-esteem. Group identification is a
dispositional formation, i.e. a setting for belonging
to a certain group. It regulates person's behavior in
a group and consists of three components —
cognitive (a person's awareness of belonging 1o a
group and comparing his/her group with other
groups), emotional  (experiencing  his/her
belonging 10 a group in the form of different
feelings) and behavioral (responding to others
from the position of his/her group membership, not
from the standpoint of an individual).

However, the studies addressing the
peculiarities of group identity development and
the problem of loneliness in preschool children are
scantly represented in the modern scientific
literature.

The limitations of our research is the use of only
one research method — questionnaires, but we
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plan to confinue studying the group identity of
preschoolers and use a range of additional
methods: observation, interviews etc. The strength
of the research is the opportunity to get
acquainted not only with the feedlback of modern
children attending kindergarten, but also with the
experience of adults who attended kindergarten in
their childhood. This proves the need for changes
in approaches to raising children in kindergartens:
paying attention to the development of group
identity and helping children who have difficulty
building friendships and/or feel rejected by peers.

The practical value of the study is that the results
can be used in frainings for preschool teachers
and for improving their professional skills on the
development of group identity in preschool
children. The research materials can also be used
to develop policies for governmental institutions for
the purpose of reorganizing preschools.

Conclusions (and Future Work)

The formation of the child's personality in
preschool is characterized by active development
of group identity, which is manifested in the child's
experiences of inferest in interacting with a certain
group of peers, desire 1o be accepted and af the
same time hostility to or lack of interest in other
peers. At the same time, the approach to raising
children in kindergarten is not aimed at supporting
preschoolers who have difficulty interacting with
peers, experience loneliness or often face
aggression from peers. Helping children in
problematic situations depends on the initiative
and/or competence of teachers. In fact, it is more
like a lottery, children who aftend kindergarten
have no guarantee that they will be provided with
the necessary help and support in case of difficult
situations with peers. Lack of play partners and
negative relationships in childhood, as well as lack
of friends and rejection by peers lead to painful
experiences and risks of victimization in the future.
The high percentage of loneliness experienced by
modern children and adults who aftended
kindergarten more than 30 years ago indicates
that this problem is not given the necessary
attenfion. At the same time, the positive
development of group identity of preschool
children depends on the help of an adult in
building friendly relations, development of skills of
constructive  conflict  resolution, attention to
children's emotional state and quality feedback
from educator to parents.

Prospects for further research will focus on the
development of group identity of preschool
children in a small group of kindergarten, including
finding and overcoming the causes of childhood
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loneliness and peer rejection, as prevention of
school victimization and mental health disorders in
the future.
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